
First Year Seminar 189G 

Environmental Security:  Ecological Issues and Human Security 

Spring 2008  
 

Professor  Class  Mentor  

Susan K. Willson, Ph.D 

231 Johnson Hall of Science 

229-5846 

swillson@stlawu.edu  

Office hours: Tues 1-2 pm, Weds 

1-2:30 pm and by appointment 

Mon 1:40-3:10 (JHS 106);  

Tues 10:10-11:40 (JHS 106);  

Thurs 10:10-11:40 (JHS 106). 

Class folder:  

t-drive: TBA 

Lisa Romas 
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Required course textbook: Homer-Dixon, T. F.  1999.  Environment, Scarcity, and Violence.  

Princeton University Press, Princeton, NJ. 

 

All other reading material will be distributed in class. 

 

Course Description 
Environmental factors are becoming increasingly more important in analyses of human conflict, 

development and peace.  Around the world, we are witnessing the outcomes of human-induced 

ecological damage and environmental stress on individual livelihoods, health and fulfillment of 

basic needs as we continue degrading the sustainability and resilience of natural systems.  

Environmental degradation is intensifying conflict and competition over natural resources, 

aggravating social tensions, and in certain volatile situations, provoking or escalating violence 

and conflict.  This course will begin by examining the historical development of concern for 

human security within an environmental perspective, and the ways that concern has been 

expressed in various disciplines, including ecology, international relations, and economics.  We 

will then explore examples of conflict situations that stemmed from misuse or abuse of natural 

resources, at levels varying from regional, to national, to a global perspective.  We will focus on 

the links between poverty and environmental security, and discuss pertinent issues including: 

fresh water scarcity and quality; fisheries depletion; land degradation, desertification and 

deforestation; food security; climate change; and vulnerability to natural disasters.  Throughout 

the course, we will examine and discuss management options, legal and policy regimes, 

governance reform and other appropriate measures to strengthen environmental security at 

various scales.   

 

The content work of the course will generally take place during the Tuesday and Thursday 

morning sessions.  The Monday afternoon period will be used mostly for working on your 

communication skills.  Just as the fall was devoted to sharpening your reading, writing and 

speaking skills in general, the spring will be devoted to sharpening your research skills. 

However, we will continue to work on improving your ability to read texts critically and write 

and speak effectively.  Some those Tuesday afternoon meetings will be library workshops, while 

others will involve classroom work, or one-on-one conferences with me or Lisa, our course 

mentor.  
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Lisa will be an important resource for you in this course.  Lisa is an Environmental Studies/ 

Biology major, with a minor in Spanish.  Lisa did an outstanding job as a student in the upper-

level Environmental Security course I taught Fall 2007.  Therefore, she is well-versed in all of 

the material we will be covering, and has a very strong background in writing and 

communication skills.  She is a senior this year, and is looking forward to working with all of 

you.  Take advantage of her expertise and her desire to help you reach your potential. 

  

Class preparation and participation 

The First Year Program considers students to be partners in the search for knowledge. Much of 

your learning in this course will occur through articulating your own thoughts, beliefs, and 

knowledge as well as listening to the ideas of your colleagues. These dialogues are central to 

fulfilling our goals for the course, and I expect every member of the class to engage fully in 

classroom activities, coming prepared and ready to participate. Attendance and participation will 

be monitored very closely and on a daily basis.  

 

Simply talking a lot in class is not good participation. Good participation is about the quality and 

seriousness of your engagement in the course; it is about speaking to learn, not to hear yourself 

speak. Quality class participation includes coming to class every day well-prepared, paying 

attention, making meaningful contributions to class discussions, and being a pleasant, productive 

member of this class. You can participate in the intellectual and social experience of this course 

in multiple ways, and I will try to provide many different ways for you to participate. Expecting 

students to speak in class is not meant to penalize those of you who are shy or reticent to speak 

up. It is meant to reward you for attempting, in your own personal way, to engage in the learning 

process and to make this class an effective as well as enjoyable intellectual and social experience 

for you and your fellow students.  

 

Course components and assignments (% of final grade): 

Attendance and Participation: 10% 

Discussion Leader for Readings: 10% 

Email Reading Responses: 15% 

Current Events 5% 

Essay Final Exam: 10% 

Research project (50%): 

 -Notes on Sources and Précis Assignment: 5% 

 -Thesis Claims and Evidence Assignment: 5% 

 -Functional Outline: 10% 

 -Full Draft: 5% 

 -Final Draft: 15% 

 - Research binder and reflective essay: 10% 

 

       Total of 100% 
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Breakdown of final grade 

Attendance, participation and involvement (10%).  Since this is a discussion-based course, active 

participation by everyone is essential and expected.  Being thoroughly prepared for every class is 

expected.  

 

Discussion leader for readings (10%). Our discussion of each day’s readings will be planned and 

led by students.  Each of you will participate as discussion leaders xxx times during the semester.  

The format of your discussion is open, and will require advanced planning by your team.  Visual 

aids like PPT pictures, overheads, or other props are welcome! 

 

Current Events (5%).  On any day we are discussing a paper, each of you who is not leading 

discussion is required to find a current event or story in the news (online, in the NY Times, TV 

news) that is relevant to that day’s discussion.  I will randomly call on a few of you each day to 

share what you’ve found and tell us why it’s relevant.  I may not call on you, but you should 

have something each day! 

   

Email assignments (15%).  In order to help move the burden of preparation from each class’ 

discussion leader(s) to the rest of the class, you will email a 1-2 paragraph response essay to me 

by the night before a given class (discussion leaders are exempt).  This response should a) briefly 

summarize the paper, b) include a thoughtful, personal response/ appraisal of the paper’s content/ 

ideas, c) include one question or comment that you have regarding the reading, that you should 

be prepared to bring up in class. 

 

Essay Exam (10%). Your essay responses function as a take-home, open-book exam designed 

for you to critically analyze the material we have covered in class, and practice your writing 

skills. 

 

Research project (50%).  You will write a (minimum) 10-12-page research paper (12 point 

font, double spaced, not including citations) on a current or past environmental security conflict 

or issue that you would like to explore in more depth (pick a topic we will not discuss in class).  

At the end of the semester, you will present your findings to the class in a formal oral 

presentation.  You will also peer-review a first draft of one of your peer’s research papers.  A 

minimum of 8 cited sources is required for the first draft of the paper, and 10 cited sources are 

required for the final draft.  It is expected that the majority of your sources will be primary 

literature (peer-reviewed) papers, with a maximum of four reliable book chapters, web sites or 

essays allowable.  Your literature citations should follow standard scientific format (I use the 

journal Ecology as a guide).   

 

 

Research project  

Obviously we will talk a great deal about the research project during the semester as it is the 

main assignment of the course. As you can see from the grade table, the project will be broken 

down into pieces that build toward a complete full draft and revised final draft. The total weight 

of the research project is 50% of your final course grade. The due dates for each component can 

be found in the course schedule. We will talk about the various assignments in more detail as 
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they approach, and I will provide you with a separate handout for all but the research question. 

Here is a quick overview: 

 

Research question: The first part of the project is developing a research question for your project. 

A research question is the focused, arguable and researchable question (i.e., the starting point for 

developing your focused, arguable and researchable thesis) you wish to explore within the topic. 

For example, a paper on globalization and its effects on environmental security might explore 

international responses to globalization in environmental laws and agreements, or it might 

explore the changing face of poverty and its links to environmental security. Each topic has a 

variety of questions you can formulate from it.  

 

Notes on sources and précis: One of the key portions of the research project will be keeping 

notes on your sources. Rather than providing me with a running bibliography or an annotated 

bibliography, you will be asked to fill out a worksheet on every source you are considering using 

for your project. These worksheets are designed to help you begin the process of sifting through 

the sources you find, evaluating them and determining how useful they will be; they will also 

help you keep track of the searches that you have conducted. You will be asked to turn in 

worksheets for at least 10 sources during the semester along with histories of your searches. 

Finally, you will complete a précis (a specific type of summary) for at least two sources that you 

expect to figure prominently in your project.  

 

Thesis, claims and evidence: Once the bulk of your research, reading and note-taking is 

completed, you will begin the process of moving from the body of literature you have amassed to 

your own scholarly paper. The first step in this process will be to develop a working thesis and to 

identify the claims that you will need to establish to support that thesis. After you have identified 

your thesis and claims, you will need to evaluate the evidence for those claims found within the 

literature you have uncovered. This process will inevitably lead to revising your claims and 

hence your thesis. You will turn in a thesis, a set of claims, and the support for each claim so that 

I can provide you some feedback on the structure of your paper.  

 

Functional outlines: After creating a structure for your argument, you will then organize through 

a functional outline. A functional outline is an organizational strategy in which the writer 

discusses the purpose of each section and each paragraph of his or her paper and the content to 

be covered.  You will also provide a cover letter, discussing the strengths and weaknesses of 

your outline at that point, and a current list of references in scientific citation format; we will 

discuss scientific citation format extensively in class.  

 

Full and final drafts:  I will provide you with more information on what I mean by a ―full draft‖ 

when we are approaching that point in the process, but please note that a full draft is 

emphatically not a ―first draft.‖ On the other hand, if you have taken good notes on your sources 

and taken the thesis, claims and evidence and functional outline assignments seriously, writing 

the full draft should be relatively easy. I also expect that the changes you make between this draft 

and the final draft should be largely marginal, as I’ll already have seen your sources and gone 

over the organization of the paper. As with the functional outline, you will provide a cover letter 

with your full draft.  
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Research binder and reflective essay: You will be required to keep all of your research project 

materials over the course of the semester in a three-ring binder. In that binder, you will keep your 

completed NOS worksheets, search histories, research questions, other notes you take on the 

sources you are using, copies of all the articles and book chapters on which you take notes (i.e., 

the sources you will be using for your research paper), all versions of the assignments that you 

are required to complete as part of the research project (e.g., the thesis, claims and support 

assignment) including those with my feedback on them, and any other notes and record-keeping 

you do that is relevant to the research project. You will turn in the binder as you hand in various 

portions of the research project as indicated in the course schedule. Failure to turn in your binder 

when it is required will affect your final grade on the research project. This binder is an 

organizational and pedagogical tool—a place to keep all of the materials relevant to the research 

project to both improve your own organizational skills that you can then apply to future research 

projects and to provide me with a convenient way of keeping track of what you’re doing. At the 

end of the semester, you will be required to write a reflective essay on your work this semester, 

which you will include in the binder when you turn it in for the last time during exams. 

 

Late policies  

Unless I announce a schedule change in class or via email, the due dates in this syllabus are to be 

respected. You can find the dates and times that assignments are due in the course schedule. All 

late graded work is subject to a 0.25 penalty per 24 hours of lateness (including weekends).  

After three days, ungraded work may not be accepted, and regardless, the penalty will be 0.5 

deducted from your grade on the final draft. Extensions will only be given under extreme 

extenuating circumstances. Requests for extensions should be made at least 48 hours before the 

due date.  

 

Changes to the schedule 

It is certainly possible that the order of events on this syllabus may change as the semester 

progresses. I will make every effort to notify you about such changes as soon, and as frequently, 

as possible. However, it remains your responsibility to be aware of such changes. Attendance in 

class and reading your email on a regular basis will ensure that you always know of any changes. 

―I didn’t know we changed that‖ is not a legitimate excuse for late or missing work. 

 

Academic Honesty  

As is stated in the SLU Student Handbook:  

All students at St Lawrence University are bound by honor to maintain the highest level of 

academic integrity. By virtue of membership in the St. Lawrence community, every student 

accepts the responsibility to know the rules of academic honesty, to abide by them at all times, 

and to encourage all others to do the same.  

 

I am formally asking you to review the Academic Honesty section of the student handbook. 

 

Special Needs and Tutors 
If you have a disability of any kind and need special accommodation, the first step is to contact 

John Meagher in the Office of Academic Services for Students with Special Needs.  He will help 

you with all necessary steps to receiving appropriate accommodation for your disability. If you 

feel you simply might need additional help with any course materials, you can also contact 
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Ginny Schwartz or Becky Graham in the Office of Academic Achievement. They have free 

student tutors available for all subject areas, and they offer workshops on study skills, time 

management, and other practical issues as well. The office’s website also offers tips and 

strategies for general academic achievement: http://www.stlawu.edu/acskills/index.htm. 

 

Acknowledgement 

This course is modeled on the course ―Introduction to Environmental Security‖ taught by Tom 

Deligiannis at the University for Peace in Costa Rica.  Some of the readings that we will use 

come from that course, and I would like to acknowledge Tom Deligiannis’ permission to use his 

course material in our own exploration of this subject here at St. Lawrence University.   

 

Learning Goals 

The learning goals of the FYP program, and as a continuation this FYS course, are to build your 

research, writing, speaking, presentation, and listening skills in an ethical manner. Learning 

goals fall into two parallel categories – content and scholarship.  

 

Content: 

Upon completion of the course students will be: 

-Familiar with the concepts of environmental conflict, and how conflict may be 

considered differently over  renewable vs. non-renewable resources;  

-Aware of the conditions under which environmental stress may contribute to the 

emergence or intensification of conflict; 

-Able to understand the factors that influence the intensity and extent of environmentally 

related conflicts; 

-Able to make the linkage between livelihood insecurity, poverty, environmental 

degregation and conflict; 

-Familiar with the relationships between exploitation of natural resource abundance and 

conflict, including greed vs. grievance debates; 

-Have an overview of the potential for environmental insecurity to catalyze peace-

building and environmental cooperation; 

-Well versed in the diverse debates about the meaning and usefulness of the concept of 

environmental security. 

 

Scholarship: 

You will learn how to…  

 -Compose a thesis statement;  

  -Develop an outline; 

  -Build an annotated bibliography;  

 -Research scholarly material;  

 -Differentiate between primary and secondary sources;  

 -Integrate sources;  

 -Cite properly;  

 -Support and sustain an argument throughout a paper; and  

 -Become more proficient in the arts of debate, speaking, and writing with clarity and 

 grace. 
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First-Year Program Philosophy and Goals 2007-08 

 

A residentially-based, interdisciplinary first-year program is an ideal environment for 

beginning the four-year process of developing the complex intellectual and social skills that are 

at the heart of a liberal education and the habits of considered values and engaged citizenship 

that such an education should produce.  The First-Year Program (FYP) and First-Year Seminar 

(FYS) are the core of our institutional commitment to improving your ability to engage in critical 

inquiry and research, to design and deliver written, spoken and/or visual texts that demonstrate 

rhetorical sensitivity, and to be sophisticated readers, listeners, and viewers of the texts of others.  

We believe that these same competencies can help develop your ability to communicate across 

differences (e.g., race, gender, sexual orientation, class, ethnicity, political views) as you find 

ways to live and learn together in the residence halls and as engaged and ethically reflective 

citizens both during and after your college years.   These goals should be understood as the first 

step in our work with you over a four-year process of helping you to meet the University’s Aims 

and Objectives. 

 

We hope to help you see that writing, speaking, research, and interacting with others are 

rhetorical endeavors. Effective communicators are, by definition, rhetorically sensitive.  

Rhetorical sensitivity means understanding that all communication, whether formal or informal, 

involves having to make choices about your messages, whether written, spoken, or visual.  To 

become an effective communicator, you need to recognize that the creation of a meaningful and 

powerful message involves both a creator and an audience, and that therefore the voice you adopt 

in your communication, and the audience you imagine yourself communicating to, matter a great 

deal in creating your message.  The choices you make in writing and speaking are central in 

determining how people read and hear your voice.  Becoming conscious and reflective about 

those choices, and their ethical dimensions, is a central goal of the FYP and FYS. 

 

Working with you so that you become more rhetorically sensitive means that you should 

be increasingly able to assess the requirements of a particular task and make intentional decisions 

about which mode or modes of communication and inquiry would be most effective in 

addressing it.  To do so, you must develop specific writing, speaking, research, and technological 

competencies. To accomplish these goals, the FYP and FYS will present you with assignments 

that ask you to engage in a process that involves recognizing the rhetorical situation, planning 

communication strategies to address the task at hand, composing and presenting the message, 

and then engaging in critical assessment of your own work and that of others.  The results of 

that assessment process will allow you to rethink, restructure, and revise your work.  We further 

recognize that this process is not linear and that the effective creation of texts requires that you 

move back and forth among these four elements of the message creation process. This is why we 

require that your writing and speaking assignments be ―projects‖ that include preparatory 

exercises and multiple drafts or rehearsals, all of which ask you to continue to reflect critically 

on the choices you have made in constructing your message. 

 

 This process of increased rhetorical awareness and skill development is at the heart of the 

philosophical and pedagogical perspectives that inform the work of the FYP and FYS.  Because 

this process both transcends and integrates a variety of specific skills, the program has a 
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philosophical commitment to designing assignments that ask you to integrate various modes of 

communication in furtherance of the higher-level rhetorical goals in which they are situated.   

 

To ensure that the program is meeting its stated goals, all FYP and FYS syllabi are read 

by other faculty in the program to determine if they include a variety of assignments that forward 

the writing, speaking, research, and literacy goals of the program.  All FYP and FYS courses 

have to be approved by faculty in the program before they are offered. 

 

 

 

 

First-Year Seminars 

Research Project Learning Goals 2007-08 

 

With respect to research skills specifically, our learning goals for the spring are that students 

should: 

 

 Be introduced to ways of conducting productive and imaginative inquiry and research in 

order to become a part of the various conversations surrounding issues.  

 

 Learn to differentiate among the various ways that information is produced and 

presented, between popular and scholarly journals and books, between mainstream and 

alternative publications, between primary and secondary sources.  

 

 Learn how to evaluate and synthesize information, whether gathered from traditional 

sources, e.g., books and journals, or from websites or electronic media.  

 

 Begin to develop the skills of critical analysis in the interpretation and use of information 

gathered from any source.  

 

 Be introduced to the ethical obligations that scholars have to both responsibly represent 

their sources and inform their readers of the sources of their information, as well as learning, 

and being held responsible for the proper use of, the conventions of scholarly citation and 

attribution.   

 

 Present the results of your research in written, spoken, visual and/or other forms that 

demonstrate the ability to communicate effectively using the conventions of the mode of 

communication adopted.   
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Discussion Etiquette 

Environmental Security 

 

In this class, we will spend a great deal of time discussing, debating, and listening to one another.  

To be successful in this regard, discussions should be grounded in a framework of intellectual 

curiosity and respect for others.  Please read through the following checklist and think about 

those things that you do easily and well, and those that you find more challenging.  This is the 

first step towards evaluating your conscious (and sometimes unconscious) interactions with 

others, and deliberately moving towards more positive, consensus-building actions in the 

classroom.    

 

  The following checklist comes from the Earlham Quaker Foundations of Leadership Program, 

Earlham College (primary author: Monteze Snyder).   

 

Checklist for Consensus-Building Behavior 

   -Stay focused on the good of the group and not just on my own preferences. 

   -Accept that disagreement can be normal and useful. 

   -Listen actively and accurately. 

   -Try to understand why a concern or idea matters to a particular person or what the underlying 

 concern really is. 

   -Use body language and facial expressions that show I am listening and consider others to be 

  reasonable people. 

   -Avoid negative feelings (anger, frustration or criticism) towards an individual. 

   -Treat differences in ideas and strategies respectfully. 

   -Ask for recognition to speak only after the person speaking has finished. 

   -Leave silence between speakers. 

   -Put forth information in a well-organized, well-reasoned way. 

   -Speak only once on a topic until other members have spoken. 

   -Address the group rather than a specific person so that there is no debate between individuals.  

Please keep in mind that this includes addressing the group when speaking or leading 

discussion-- NOT just the instructor! 

   -Respectfully ask others for their ideas or opinions, facts, or other information to back up their 

  ideas.   

   -Express ideas and opinions other than those that have already been heard. 

   -Offer praise or appreciation for ideas expressed by others. 

   -Recognize particular expertise of others. 

   -Build on other ideas or comments to propose a conclusion or new direction. 

   -Summarize the discussion, including points of agreement and difference. 

   -Withdraw earlier statements of concern when new information or insights suggest a better way 

  forward. 
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Tentative Course Schedule: 

 

Week 1 

Mon 21 Jan: Intro to course and research project.  Writing assignment: What did you learn in your FYP?  Content 

and scholarship (1-2 pages). 

 

I.  Environmental Security and the Concept of ñSecurityò 

This week we will be introduced to the field of environmental security and its key sub-fields.  We shall review the 

place of studies on environmental security and peace in the broader field of peace and security studies.  Our focus 

for discussion will be on the idea of ñsecurityò and the evolution of thinking about security over the past half 

century. 

Tues 22 Jan: Matthew, R. A.  2002.  Human security and the environment: the North American Perspective.  Pages 

199-223 (Ch. 9) in Human Security and the Environment (E. Page and M. Redclift, eds)., Edward Elgar, 

Cheltenham, UK. 

 

Thurs 24 Jan: Rothschild, E.  1995.  What is security?  Daedalus 124(3): 53-98. 

Thurs: assignment due. 

 

Week 2   

Mon 28 Jan: Lipschutz, R. D. 1995.  On security (ch.1).  Pages 1-23 in On Security.  Columbia Univ. Press, New 

York. 

 

II.  Debates over Re-defining Security and the Origins of Environmental Security 

Calls to redefine the traditional understanding of ñsecurityò to include concerns such as environmental and 

demographic stress have existed well before the end of the Cold War.  Here, we will explore these arguments in 

more detail by examining some of the earliest thinking on redefining ñsecurity.ò  Following the end of the Cold 

War, these arguments were extended and deepened by scholars in favor of expanding the traditional definitions of 

security; we also explore some of these later arguments. 

 

Tue 29 Jan:  Ullman, R.  1983.  Redefining security.  International Security 8(1): 129-153. 

 

Thurs 31 Jan: Tuchman Mathews, J. 1989. Redefining security.  Foreign Affairs 68(2): 162-177. 

 

Week 3 

Mon 4 Feb:   Barnett, J.  2003.  Security and climate change.  Global Environmental Change 13(1):7-17. 

 Scholarship: Group discussion on research paper topics.  

 

III.  Research Linking Conflict to Environmental Change and Scarcity 

The seminal research on environmental conflict is the subject of this session.  This work is primarily concerned with 

conflict links arising from the scarcity of resources and demographic change.  Much of the later writing on 

environmental conflict responds or refers to the work covered in this session.  Jack Goldstoneôs research on the link 

between population growth and revolution is the exception here because his work emerged from studies on the 

origins of revolutions, rather than from research on environmental conflict.  Later environmental conflict 

researchers like Homer-Dixon applied Goldstoneôs ideas in the development of their own environmental conflict 

theories.  Goldstone, who initially cooperated with Homer-Dixon on the development of his theoretical ideas, later 

came to disavow attempts to create a composite model linking environmental and demographic change to violent 

conflict- as we will see below. 

 

Tues 5 Feb:   Homer-Dixon, T.  1999.  Introduction and Overview.  Pages 3-27 (chs. 1-2) in Environment, Scarcity, 

and Violence.  Princeton Univ. Press, Princeton, NJ.  
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Thurs 7 Feb:   Goldstone, J.  1997.  Population growth and revolutionary crises.  Pages 102-120 (ch. 4) in Theorizing 

Revolutions (J. Foran, ed). 

 

 Skim this: Baechler, G.  1998.  Why environmental transformation causes violence: A synthesis.  Environmental 

Change and Security Project Report (The Woodrow Wilson Center, Washington DC) 4: 24-44. 

Thurs: (Scholarship) Discuss ideas for research papers: look up more info online from one of Baechlerôs 40 

ñconflicts,ò bring info to class to discuss. 

 

Week 4 

IV.  Research Linking Conflict to Environmental Change and Scarcity: Case Studies 

Much of the research linking environmental scarcity to conflict outlined in the previous session was based on 

various individual case studies.  This session explores some of those case studies in greater detail.  We also explore 

some of the next generation of environment-conflict case studies, where scholars have attempted to build on the 

findings of schools like Homer-Dixon and Baechler.  We begin with Chapter 5 of Homer-Dixonôs seminal book, 

which highlights the interactive nature of environmental scarcities.  Homer-Dixon argues that environmental 

scarcities always combine with other social, economic, and political factors to generate a variety of secondary 

social effects in societies.  This point is important to keep in mind as you read the various case studies 

 

Mon 11 Feb: Homer-Dixon, T. F.  1999.  Interactions and social effects.  Pages 73-106 (ch. 5) in Environment, 

Scarcity, and Violence. 

 

Tues 12 Feb: (Scholarship) Paper topic conferences- 10 min each. 

 

 Thurs 14 Feb: Suliman, M.  1999.  The rationality and irrationality of violence in sub-Saharan Africa.  Pages 25-44 

 (ch. 2) in Ecology, Politics and Violent Conflict (M. Suliman, ed).  Zed Books, London. 

Thurs 4:30pm: Paper topic due (hardcopy). 

Assignment: read Kenya paper for next Thurs, relate paper to election violence in Jan 2008. 

 

Week 5 

Mon 18 Feb: (Scholarship) Finding good sources (in-class exercise) 

 

Tues 19 Feb: (Scholarship- meet in ODY library) Using search databases, finding books, essays in books, articles, 

using references of good sources to find more sources, ILL forms.  Introduce NOS assignment and worksheet. 

 

Thurs 21 Feb:  Kahl, C. H.  1998.  Population growth, environmental degradation, and state-sponsored violence: the 

case of Kenya, 1991-1993.  International Security 23(2):80-119. 

 Discussion of current events, relate to historic violence. 

 

Week 6 

Mon 25 Feb: (Scholarship) Writing and Citation workshop.   

 

 

Tues 26 Feb:   Class divided in half- discuss/ debate points of conflict. 

 Howard, P. and T. Homer-Dixon.  1998.  The case of Chiapas.  Pages 19-66 in Ecoviolence: Links 

among Environment, Population, and Security (T. Homer-Dixon and J. Blitt, eds.).  Rowman & 

Littlefield Publishers, Inc., New York.  

 

Bobrow-Strain, A.  2001.  Between a ranch and a hard place: Violence, scarcity, and meaning in 

Chiapas, Mexico.  Pages 155-185 (ch. 7) in Violent Environments (N. L. Peluso, M. Watts, eds.).  

Cornell Univ. Press, Ithaca. 

 

V.  Conflict and Resource Abundance: Does Greed or Grievance Drive Resource Conflict? 

Over the past several years, a number of scholars have concluded that conflicts over natural resources are most 

apparent when the nature of the resources allows them to be quickly exploited or captured.  According to these 

scholars, competition for timber, minerals, and oil resources is having a variety of negative social impacts, 

including conflict.  Some even go so far as to claim that these conflicts are the most likely conflicts around natural 
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resources, in contrast to the claims of those scholars listed in sessions III and IV.  The debate has commonly come to 

be known as the ñgreedò or ñgrievanceò debate.  We explore these debates in this session. 

 

Thurs 28 Feb: Le Billon, P.  2001.  The political ecology of war: natural resources and armed conflicts.  Political 

Geography 20: 561-584.  

 

 Ross, M.  2003.  Oil, drugs, and diamonds: The varying roles of natural resources in civil war.  Pages 

 47-70 (ch. 3) in The Political Economy of Armed Conflict: Beyond Greed and Grievance (K. Ballentine, 

 J. Sherman, eds.).  Lynne Rienner Publishers, Boulder, CO. 

Thurs by 4:30: NOS w/ research binder due 

 

Week 7 

Mon 3 March: (Scholarship) Library- popular and alternative sources. 

 

Tues 4 March: Global Witness.  2002.  The logs of war: The timber trade and armed conflict.  Fafo Report 379.  

Fafo Institute for Applied Social Science, Oslo. (small groups read and present case studies) 

 

Thurs 6 March: Stonich, S. C. and P. Vandergeest, 2001.  Violence, environment, and industrial shrimp farming.  

 Pages 261-286 (ch. 11) in Violent Environments (N. L. Peluso and M. Watts, eds.).  Cornell Univ. Press, 

 Ithaca. 

 

Week 7: All students Schedule Individual Project Conferences with Lisa: Goals: Discuss search progress thus far 

and revised research question, discuss strategy for future searching 

 

Week 7 and Weekend: Watch movie: ―The Corporation‖ 

 

VI.  Poverty, Environmental Stress, and Vulnerable Peoples 

The most vulnerable segments of society are frequently those most affected by environmental scarcity- those already 

struggling against the combined impacts of poverty and marginalization.  The interaction of poverty and 

environmental stress often leaves these groups vulnerable to the adverse impacts of natural disasters, disease 

outbreaks, and pollution.  This week we explore the impact of environmental stress and poverty on vulnerable 

peoples.  In addition, we will examine the condition of ñcorporate violenceò through the movie ñThe Corporation,ò 

and discuss the international economic structure that places poverty and environmental degradation in a historical, 

economic context. 

 

Week 8 

Mon 10 March Discussion of ―The Corporation‖ and 

 Rajan, S. R.  2001.  Toward a metaphysic of environmental violence: The case of the Bhopal gas disaster.  

 Pages 380-398 (ch. 16) in Violent Environments (N. L. Peluso and M. Watts, eds.).  Cornell Univ. Press, 

 Ithaca. 

 

Tues 11 March:  

(Scholarship): Thesis, claims and evidence; ―Speed-dating.‖ 

 

Thurs 13 March: Peet, R.  2003.  Globalism and Neoliberalism (ch 1) and The World Bank (ch 4).  Pages 1-14 and 

111-145 in Unholy Trinity: The IMF, World Bank, and WTO.  Zed Books, New York, NY. 

Due Thurs by 4:30: Thesis claims and evidence w/ current reference list 

 

Spring Break Mon 17 March- Sun 23 March 

 

Week 9 

Mon 24 March: (Scholarship): Structuring a research paper, introduce Functional Outline, how to present a good 

PPT  

 

VII.  Debates about Environmental Conflict: Critical Voices 
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Over the past decade, research on environmental security has come under sustained criticism from a variety of 

quarters.  This session explores the criticisms and debates that have emerged about environmental security.  This 

session explores criticisms of research linking environmental change to conflict, and begins with a seminal debate 

about Homer-Dixon and his colleaguesô work.   

 

Tue 25 March:   Conca, K.  1998.  The environment-security trap.  Dissent 45(3):40-45.  

 

 Dalby, S.  1999.  Threats from the south? Geopolitics, equity, and environmental security.  Pages 155-187 

 (ch. 7) in Contested Ground (Deudney and Matthews, eds.). 

 

VIII. Ingenuity and Adaptation 

Here, we begin to explore the issues surrounding conflict prevention, peacemaking, and the societal changes that 

may be necessary to adapt to a world that humans have dramatically altered.  This session explores the issue of 

mustering enough ingenuity to deal with the complex human-induced impacts on the planet.  Our exploration of 

ingenuity addresses both the necessary technical and social ideas to deal with change, and the capabilities and risks 

of using science and technology to deal with global change.  As well, we explore issues around consumption- a 

potent driver of environmental change globally.  Thinking about adaptation and ingenuity partly flows from the 

long-running debates between neo-Malthusians and Cornucopians. 

 

Thurs 27 March: Homer-Dixon, T.  1999.  Two centuries of debate, and Ingenuity and adaptation.  Pages 28-48, 

107-126 (chs. 3, 6) in Environment, Scarcity, and Violence. 

 

Week 10 

Mon 31 March: Conca, K., T. Princen, and M. F. Maniates.  2001.  Confronting consumption.  Global 

Environmental Politics 1(3): 1-10. 

 

Cohen, J. F.  1995.  Human choices.  Pages 261-296 in How Many People Can the Earth Support? 

Mon: Functional Outline due, with cover letter and reference list, plus research binder. 

 

Tues 1 Apr:   Sen, A.  1981.  Ingredients of famine analysis: availability and entitlements.  The Quarterly 

Journal of Economics 96(3): 433-464. 

 

 Patel, R. and A. Delwiche.  2002.  The profits of famine.  Backgrounder 8(4): 1-8. 

 

Thurs 3 Apr:   Osama bin Laden speech to the American people (2007) 

 

  TBA: Duraiappah.  1998.  Poverty and environmental degradation: A review and analysis of the  

  Nexus. 

 

Week 11 

Environmental Peacemaking and Cooperation 

This last session explores some of the recent literature on environmental peacemaking, and the prospects for 

environmental problems fostering cooperative rather than conflictual outcomes. 

Mon 7 Apr:         Conca, K., A. Carius, and G. D. Dabelko.  2005.  Building peace through environmental 

cooperation.  Pages 144-157 (ch. 8) in State of the World: 2005.  The Worldwatch Institute, 

Washington, D.C.  W.W. Norton and Co., New York. 

 

Tues 8 Apr: (Scholarship) Functional outline 10-min conferences, return research binders 

 

Thurs 10 Apr:  Environmental peacemaking readings TBA 

This week: Lisa meets with 8 students presenting next week (15 minute conferences) 

 

Week 12  

Mon 14 Apr: research oral presentations (2), discuss moving to full draft of paper 

  

Tues 15 Apr: research oral presentations (3) 
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Thurs 17 Apr: research oral presentations (3) 

Due Thurs by 4:30: Full draft of research paper with cover letter. 

This week: Lisa meets with 6 students presenting next week (15 minute conferences) 

 

Week 13 

Mon 21 Apr: Individual draft conferences (10 minutes)- Discuss goals for moving from full to final draft. 

 

Tues 22 Apr: in-class peer review of 1 research paper  

 

Thurs 24 Apr: 3 research oral presentations 

This week: Lisa meets with 3 students presenting next week (15 minute conferences) 

 

Week 14 

Mon 28 Apr: 3 research oral presentations 

 

Tues 29 Apr: 3 research oral presentations 

 

Thurs 1 May: Wangani Maathai reading, evaluations. Final draft of research paper with research binder containing 

final reflective essay due. 

 

Finals week: Mon 5 May- Fri 9 May 

Essay exam on course material. 

 

 

 

 

 


