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Moods, óTudes and Feuds: Adolescent Turbulence from Middle School to College 
First Year Seminar Spring 2008 ï FRPG 189F 

St. Lawrence University 
 

 
Mean Girls/promo/netflix.com 

 
 
 

Tues/Thurs 10:10-11:40 am, Valentine 202 
Tues 12:40-2:10 pm, Hepburn 11 
 
 Instructor: Dr. Jennifer MacGregor Mentor: Lucia Bonsack 
 Office:  Valentine 115 
 Phone:  229-5735 
 Email: jmacgregor@stlawu.edu  Email: labons06@stlawu.edu 
 Office Hours: MW: 3:30-4:30  Office Hours: 
   TH: 1-3     
 

 
COURSE DESCRIPTION 
 
Parents sometimes construe adolescence as a black hole of rebellion and sullen silence. 
But what is really going on inside the teenagerôs mind? Drawing on current theories from 
social, neurophysiological and developmental psychology, we will explore the enormous 
changes that teens undergo, both internally (e.g., changing self-concept and body 
image) and externally (e.g., changing social demands and goals). Then, working as a 
group, we will design a simple study to look at research questions that intrigue the class. 
Possible questions include: How are masculinity and femininity conceived and enacted 
throughout the adolescent years, and how do media images of violent manliness and 
sexy-but-girlish womanhood affect teens? How do internet culture and psychological 
development interact to produce alternate forms of identity as seen in screen names and 
myspace.com profiles? How has the internet changed the social dynamics of 
adolescence? Who becomes popular and why? A significant component of this class will 
be conducting theory-driven research: deriving hypotheses, operationalizing variables, 
collecting data in area schools (via surveys and interviews), and analyzing results. 
 
 
 
 

mailto:jmacgregor@stlawu.edu
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LEARNING GOALS  
 
I see this course as comprising two distinct but intertwined learning streams, which in 
turn means weôll have two sets of learning goals. The first stream consists of topics 
related to adolescence; it includes the major ñcontentò of this class (for example, 
ñcognitive development in teens and young adultsò). The second relates to the research 
skills and practice you will acquire in this course (for example, ñHow do I write a testable 
hypothesis?ò). You will be wading (or hopefully, swimming enthusiastically!) in both 
streams simultaneously. 
 
 

Goals Related to Topic Area Goals Related to Research 
 
You will learné. 
r about physical, cognitive and 

social/emotional development in 
adolescents 

r how younger adolescents are significantly 
different from older adolescents in how they 
think, feel and interact with others 

r about the influence of culture and social 
context on how adolescence is constructed 
and enacted 

r about gender differences in teens and 
young adults 

r how identity and sense of self are formed 
and maintained 

r how body image and eating disorders are 
concerns in both young men and women 

r about the significant effects of peers on 
adolescent development 

r how aggression and violence are enacted 
in both sexes 

r about the effects of media (TV, music, 
movies, ads, video games, etc.) on 
cognitive and emotional development 

r about ñtrouble spotsò in adolescence: ñsex, 
drugs and rock and rollò 

r how the internet and social networks have 
changed the dynamics of emotional 
development and identity formation 

r about mood disorders and suicide in teens 
r about one or two specific topics of your 

choice! 

 
You will learné. 
r to distinguish among scholarly, popular and 

alternative sources 
r to search for and retrieve sources appropriate to 

your purpose 
r to identify the important research elements (IRE) 

in published research articles and chapters 
r to fruitfully analyze the adequacy of the literature 

review, hypotheses/research questions, and 
general method and results (also known as the 
thesis, claims and evidence in humanities writing) 
in such articles 

r to cite your references using approved APA style 
r to write a functional outline 
r to write a simple ñas ifò psychology article based 

on the above outline 
r the basics of ethics in human subjects research, 

and the IRB process 
r to create your own testable research questions 

that evolve out of your understanding of 
psychological theory 

r to, with the help of others, design a basic 
research study using the survey and structured 
interview methods 

r to, with the help of others, administer such 
instruments 

r the rudiments of data analysis and interpretation 
r to present the topic and findings of your research, 

in clear fashion, to the rest of the class 

 
 
It sounds like a lot, and it is! However, in order to be so inspired by psychology that you 
actively pursue new knowledge on your own, I believe that it is crucial to jump in with 
both feet and start doing what psychologists do: namely, to start designing and carrying 
out a research study that will (hopefully) answer questions that personally intrigue you. 
And in order to do this, a lot of groundwork must be laid, in the form of reading and 
practicing research/writing skills. But the rewards are matchless! At the very least, you 
will gain incomparable experience in a research opportunity that is rare for freshmen in 
most universities; at best, you will be a co-author in a peer-reviewed psychology journal 
by the time you graduate from St. Lawrence! 
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The stated research learning goals of the First-Year Seminar are as follows:  

Students should:  

 Be introduced to ways of conducting productive and imaginative inquiry 
and research in order to become a part of the various conversations surrounding 
issues.  

 Learn to differentiate among the various ways that information is 
produced and presented, between popular and scholarly journals and books, 
between mainstream and alternative publications, between primary and 
secondary sources.  

 Learn how to evaluate and synthesize information, whether gathered from 
traditional sources, such as books and journals, or from websites or electronic 
media.  

 Begin to develop the skills of critical analysis in the interpretation and use 
of information gathered from any source.  

 Be introduced to the ethical obligations that scholars have to both 
responsibly represent their sources and inform their readers of the sources of 
their information, as well as learning, and being held responsible for the proper 
use of, the conventions of scholarly citation and attribution.  

 Present the results of your research through writing, speaking, visual 
elements, or other multimedia forms in such a way that you demonstrate the 
ability to communicate effectively using the rhetorical conventions of the chosen 
form.  

 
 
 
REQUIRED TEXTS 
 

Available in the bookstore: 
 

**Arnett, Jeffrey J. (2007). Adolescence and Emerging Adulthood: A Cultural Approach 
(Revised).  
Chbosky, Stephen. (1999). The Perks of Being a Wallflower.  
Davis, James P. (2007) The Rowan and Littlefield Guide to Writing with Sources. 
Hacker, Diana. (2004). A Pocket Style Manual. 
Krakauer, Jon. (1996). Into the Wild.  
Simmons, Rachel. (2003). Odd Girl Out: The Hidden Culture of Aggression in Girls. 

 
 The following texts will be available on reserve in the Science Library. You will be 
required to read from one to eight chapters in each, depending on the book. With the 
exception of the Arnett book, required chapters from the books below will also be 
available on e-reserves. 
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Brown, Lyn Mikel. (2003). Girlfighting.  
Danesi, Marcel. (1994). COOL: The Signs and Meanings of Adolescence. 
Johnson, Norine G.; Roberts, Michael C.; and Worell, Judith (eds.). (2001). Beyond 
Appearance: A New Look at Adolescent Girls. 
Lightfoot, Cynthia (1997). The Culture of Adolescent Risk-Taking.  
Messerschmidt, James W. (2004). Flesh and Blood: Adolescent Gender Diversity and 
Violence.  
Pipher, Mary. (1994). Reviving Ophelia: Saving the Selves of Adolescent Girls. 
Pollack, William. (1999). Real Boys: Rescuing Our Sons from the Myths of Boyhood.  
Wiseman, Rosalind. (2002). Queen Bees and Wannabes.  
Shandler, Sara. (1999). Ophelia Speaks: Adolescent Girls Write about Their Search for 
Self.  
 
**Note: The Arnett textbook is available through on-line ñsubscriptionò for $58.00 ï about 
half what the paperback book costs. The link is  http://www.safarix.com/0131744992 . 
 
 
Other books that will be held on reserve in the Science Library for your optional reading 
(and to use as sources for your projects) are below: 
 
Leadbeater, Bonnie J.R. and Way, Niobe. (1996). Urban Girls: Resisting Stereotypes, 
Creating Identities.  
Thompson, Kevin and Smolak, Linda (eds.).  (2003) Body Image, Eating Disorder, and 
Obesity in Youth.  
 
 
COURSE STRUCTURE  
 
We will have two plenary sessions every week (Tuesday and Thursday mornings) and 
one seminar (Tuesday afternoon). The extra long Tuesdays will work well for conducting 
research; we will try to plan our data collection for those days. Additionally, we will 
frequently use the seminar session as a sort of ñlab meetingò similar to what exists in 
graduate school. That is, we will spend the time discussing research ideas and struggles, 
designing surveys and interviews, practicing writing skills, evaluating published sources 
of all types, conducting library research, entering and discussing data, and presenting 
student work. Occasionally we will see short films during these seminars. 
 
This class is very much a group endeavor: one of your major research projects will be 
performed in small groups of three or four; you will assist each other in the administration 
and analysis of your research; and you will present short talks with another student in 
your ñreading pairò. Therefore, you need to bring your most open-minded, collaborative 
and awake self to class.  
 
You should be actively working on some project during every week of this semester, 
beginning with Week 1 when you will choose a film to analyze (from a pre-approved list) 
and ending in Week 14 when you will present to the class the fruits of your final project. 
Each project will be worked in ñsteps,ò and will build up to a final product through a series 
of transparent and well-designated research and writing strategies/tasks. This will not be 
the type of course about which you can say, on any given day, ñOh, I donôt have anything 
due for my FYS.ò You can always be working on something, even if itôs library research. 
 
 

http://www.safarix.com/0131744992
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ASSIGNMENTS AND GRADE DISTRIBUTION  
 
 Group Research Projectéééééééééééé 20% 
 Individual Research Projectééééééééé. 20% 
 Individual Film Analysis Projectéééééé.. 15% 
 Research and Writing Skillsééééééééé. 20% 
 Participationééééééééééééééééééééé 15% 
 Reading Team Presentationséééééééé 5% 
 Portfolioéééééééééééééééééééééééé 5% 

 
Group Research Project (20%)  
The class will divide into groups of three (or no more than four, where necessary), based 
on shared interest in a specific research topic. One example might be ñAre there gender 
differences in how dating relationships are construed in college?ò You will work closely 
with me, library staff, other professors and each other to develop a relatively simple 
survey and/or interview research design to be conducted on the St. Lawrence campus. 
Beyond analyzing your groupôs results, there are other directions you may choose to go, 
including comparing your results with those obtained in our FYS last year from middle 
and high school students in the Canton area. You may also choose to correlate your 
results with an existing instrument such as the Rosenberg Self-Esteem Scale. This  
project will require significant library research, administration and out-of-class group time 
to work on your hypotheses, design, and analysis of results. There is no formal paper 
associated with this project. We will discuss the specific elements of the Group Project in 
class. 
 
 
Individual Research Project (20%)  
Following the model of McClelland et al. (1976), you will design a very simple 
correlational study using content analysis of documents. For example, you may choose 
to analyze the violent content of the top ten movies in 1960, 1970, 1980éthrough today, 
then correlate your results with various phenomena that concern violence in adolescence 
(for example, number of homicides committed by teens). While it is very clear that we 
can not draw any causal links in this research, it is still valuable to learn how to do 
content analysis, and to learn how to scientifically evaluate and test such statements as, 
ñMovies are no more violent now than they were in the 70s,ò or ñKids today do more 
drugs than they did in the 80s.ò The primary ñproductsò you will create during this 
semester-long project are a functional outline, a formal oral presentation, and an ñas ifò 
psychology journal article (all to be explained further in class). As above, you can expect 
to spend a significant amount of time on this project. 
 
 
Individual Film Analysis Project (15%)  
During the first week of class, you will choose one from a list of 20 films about 
adolescence (except in one case, where the task is to compare ñThe Brady Bunchò with 
ñDawsonôs Creekò to understand how generational influences have shaped our popular 
conceptions of family, teenagers, peer pressure, etc.). Using scholarly, popular and 
alternative sources, you will bolster your understanding of some aspect of this film. Then 
you will develop a successful thesis, build claims that stem from that thesis, and provide 
evidence both from the film and your sources. Finally, you will present your ideas in a 
non-formal  oral presentation using the rhetorical voice of your choice (e.g., ñpassionate 
pleaò). Specific elements of the assignment will be discussed further in class. 
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Research and Writing Skills (20%)  
This category of assignments includes all non-project-related tasks that are intended to 
improve your reading, research and writing skills: quizzes; writing logs (personal 
reflections on films and assigned readings); accurate filling out of worksheets that will 
assist you in understanding and evaluating scholarly articles (Identification of Research 
Elements ï or IRE, and Notes on Sources ï or NOS); in-class writing exercises, and 
HYPERGRAMMAR exercises for those who need them. 
                                                                                             
Participation (15%)  
You need to arrive to class alert, prepared, and ready 
to discuss the dayôs readings and topics. ñPreparedò 
means complete the required reading, take notes to 
aid in discussion, and turn in your writing 
assignments on time. The success of this class 
depends on your preparedness and your willingness 
to offer your experiences and insights to the topic at 
hand. Your preparedness and participation will be 
graded every day of class. You will have the 
opportunity in this class to develop rubrics for oral 
presentations; one element of the rubric will be that 
the audience members receive a ñgradeò from the 
presenter.  
 
An additional element of participation http://www.how2skate.com/pics/ 

involves helping each other on the logistical 470376Skateboarding.jpg  

aspects of the group research projects. 
Not only should you be an integral part of your own groupôs process and tasks, but you 
should be willing to help out other groups too. Research is conducted in and by 
communities; establishing a foundation of collaboration rather than competition is 
essential.                 

     
We will more fully discuss preparedness, active reading skills and participation early in 
the semester. 
 
Reading Team Presentation (5%) 
During the first week of class, you will be (randomly) assigned to reading pairs. Each 
reading pair will be responsible for leading our class discussion on one chapter from 
Arnettôs textbook.  Our class as a group will decide the initial rubric for this assignment, 
but I imagine the rubric will evolve as we learn what makes a great discussion session.  
 
 
Portfolio  (5%)  
Throughout the semester, you will collect your inspirations, your sources, your writing, 
and your research worksheets in a 3-ring binder. Your portfolio contains two essential 
sections: the narrative and the evidence.  

a. The narrative is a written paper that examines your progress in developing the 
eight essential intellectual traits of a critical thinker (humility vs. arrogance, 
courage vs. cowardice, empathy vs. close-mindedness, autonomy vs. conformity, 
integrity vs. hypocrisy, perseverance vs. laziness, reason vs. distrust of reason 
and evidence and fair-mindedness vs. unfairness) based on the elements and 
standards of critical thinking. 

http://www.how2skate.com/pics/
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b. The evidence is a collection of all your work done in this course over the 
semester usually placed as appendices at the end and in support of the narrative. 
You could present your evidence 1) chronologically or 2) by assignment types.  
(Budd, 2007) 

 
We will discuss this further in class.   
 
 
 
CLASS POLICIES  
 
Your attendance is mandatory, because we need your insights, experiences and creative 
brainstorms in our discussions. You will be allowed three unexcused absences; 
thereafter, you will require a note from the dean (or your coach) explaining your 
necessary absence. After three ñgimmesò, your final course grade will be docked .25 
points on our St. Lawrence 4.0 scale, for each additional unexcused absence. NOTE: 
You should reserve your three ñgimmesò for sickness; if you oversleep three times early 
in the semester, then get the flu at the end, youôll be out of luck! 
h If you are sick or need to miss class for an emergency, email me or call me at my 

office BEFORE class period so that we can discuss it 
 
 
Assignments and Punctuality 
As you can see, our schedule is extremely packed, so all assignments must be turned in 
on (or before) the due dates. The following rules will apply: 
h Any written assignment turned in late will have .25 per day deducted from its 

grade 
h Late drafts will result in a .25 per day deduction from the final project grade 
h Computer glitches, failed electronic transmissions, broken equipment ï these are 

not adequate excuses for late work, and will not change the deduction policy. It is 
your responsibility to make sure I receive your work on time 

h I will accept work either via ANGEL or as a hard copy, but not as an email 
attachment (seems to cause many problems on webmail) 

 
 
DISCUSSION GUIDELINES  
Because this topic is very near and dear to all of you, and because you may feel very 
invested in your research topic or your life experiences, some of our class discussions 
may become quite heated or emotional. Please respect othersô privacy and 
confidentiality: ñAnything that is said here, stays here.ò We will work as a group to create 
discussion guidelines. 
 
SUPPORT SYSTEMS 
The Writing Mentor: Think of your writing mentor as a WORD Studio tutor who is 
particularly knowledgeable about the subject matter of your course. Lucia will participate 
in course activities as often as possible, and she will be able to help you with your 
assignments. She will hold weekly office hours (to be announced soon!), and you will be 
required to meet with her at certain points throughout the semester.  
 
The WORD Studio:  The WORD Studio, in ODY Library, is staffed by trained writing 
tutors who are available day and night to assist you with any element of your 
assignments (how to create an oral presentation, how to handle citations in APA format, 
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and where do those semicolons go??). They can work with you to put together a 
Powerpoint presentation, and help you learn how to better proofread your own work so 
that you can catch pesky mistakes before turning in any draft.  
 
The WORD Studio is open Monday through Thursday, 8:30am to 11:00 pm; Friday, 
8:30am to 4:00pm; and Sunday, 1:00pm to 11:00pm. You may also IM tutors at the 
WORD Studio with quick questions about grammar, cites, style, etc. 
 
Special Needs and Tutors: If you have a learning disability of any kind and need special 
accommodations, the first step is to contact John Meagher in the Office of Academic 
Services for Students with Special Needs. He will help you with all the necessary steps 
to receive appropriate accommodation for your situation. If you feel you need extra help, 
you can also contact Becky Graham or Dr. Ginny Schwartz in the Office of Academic 
Achievement. They have free student tutors available for all subject areas, and they offer 
workshops on study skills, time management, and other practical issues. The officeôs 
website also offers tips and strategies for general academic achievement: 
http://www.stlawu.edu/acskills/index.htm. 

 
 
 
 

First-Year Program Philosophy and Goals 2006-07  

The First-Year Program (FYP) and First-Year Seminar (FYS) are the first steps in 
a four-year process of helping you meet the University's Aims and Objectives and 
the broader goals of a liberal education. The faculty of the FYP and FYS see 
themselves as partners and mentors in the process of working with you to acquire 
the intellectual habits of mind, the writing, speaking, and research skills, and the 
ethical self-reflexiveness that are at the core of a liberal education. The FYP and 
FYS will ask you to consider new perspectives on the world and your place in it 
and will challenge you to confront many of the hidden assumptions you bring to 
college with you. We hope to open you to new ideas, help you to see the 
complexity of the way in which knowledge gets produced and used in society, 
and encourage you to see yourself as an active contributor in making the world a 
better place. The course topics, the texts you will read, listen to, and watch, the 
in-class and out-of-class activities you will engage in, and the writing, speaking, 
and research assignments you will work on are all designed to introduce you to 
the depth of critical thinking and the quality and complexity of the communication 
skills that will be expected of you at SLU and as a citizen of an increasingly 
diverse society.  

First and foremost among our goals are those related to your abilities as a 
communicator. The work of the FYP and FYS asks you to design and deliver 
written, spoken, performed and/or visual texts that demonstrate basic skills in the 
relevant modes of communication and with an increasing degree of rhetorical 
sensitivity. Our focus on ñrhetorical sensitivityò means that we expect you to 
cultivate the awareness that all of your communication, whether formal or 
informal, involves having to make choices about your messages, whether written, 

http://www.stlawu.edu/acskills/index.htm
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spoken, aural or visual. To become a good communicator, you need to recognize 
that the creation of meaningful and powerful written, spoken, performed, or visual 
texts involves both a creator and an audience, and that therefore the voice you 
adopt in your communication, the audience you imagine yourself communicating 
to, and the social and ethical context of the content, matter a great deal in 
creating such texts. One important way to become a better communicator is to 
become a better critical reader, viewer, and listener, which is why we will ask you 
to engage challenging materials in a variety of forms and work with you to learn 
how to interpret them.  

Learning to read, listen, write, speak, do research and/or perform well also 
requires feedback. As faculty, we submit our work for feedback from colleagues 
all the time, and giving and receiving constructive feedback from both friends and 
strangers is central to collaborative work in any field and is itself a form of critical 
thinking and learning. We further recognize that this feedback process is not 
linear and that good communication requires that you continually rethink, 
restructure, and revise your work in order for it to be your best. This is why we 
require that your writing, speaking, and performance assignments be ñprojectsò 
that include preparatory exercises and multiple drafts or rehearsals, all of which 
ask you to continue to reflect critically on the choices you have made in the texts 
that you produce. Furthermore, we see all of these forms of communication as 
complementary and intertwined, which is why many of your assignments will ask 
you to integrate elements of the written, spoken, performed, and visual. Finally, 
developing good habits of critical inquiry and communication also means 
reflecting on the ethical dimensions of how your work represents that of others, 
thus one of our goals is to help you to understand both the nature of academic 
integrity and the social processes by which knowledge is produced and 
represented.  

To ensure that the program is meeting its stated goals, all FYP and FYS syllabi 
are read by other faculty in the program to determine if they include a variety of 
assignments that foster the writing, speaking, research, and critical thinking goals 
of the program. All FYP and FYS courses have to be approved by faculty in the 
program before they are offered.  

  
 

Moods, ôTudes and Feuds 2008 
Class Schedule through Spring Break  

(Subject to change!)  
 
 
1) Week 1, January 21 -25  Historical Construction of Adolescence  
 Tues AM: bring syllabus, Perks;    Handout: Writing Log Assignment #1 
 Tues PM: bring your wide -eyed expressive self! 
 Thurs AM: bring Perks;  

  Reading due: Lasko, Act Your Age!, Intro & ch 1  OR Danesi, Ch. 1 (e-reserves)** 

  Writing  due: Writing  Log #1 on Perks  
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2) Week 2, January 28 ð February 1, What is Psychology? and Cognitive Development  

Tues AM: Bring 3-ring binder and multicolor highlighters; bring Perks;   
 Reading due: Hutchinson, �´�6�X�U�Y�H�\���5�H�V�H�D�U�F�K�µ (e-reserves); Kaplan, Ch.1-2 (e- 

  reserves) Handout: �O�D�V�W���\�H�D�U�·�V���V�X�U�Y�H�\ 
Tues PM: Handout: NOS.  

Due Wed, 5pm, by email: Your choice of film for Film Project  

 Thurs AM: �%�U�L�Q�J���W�R���F�O�D�V�V���D�Q�\���´�S�R�S�X�O�D�U���V�R�X�U�F�H�µ���U�H�D�G�L�Q�J���D�E�R�X�W���D�G�R�O�H�V�F�H�Q�F�H�� 
  **you should be most of the way through Into the Wild !  
  handout: Writing Log #2 assignment  
 
 
3) Week 3, February 4-8   Families; Self -Concept and Identity  

Tues AM: Readings due: Lightfoot, Intro (e -reserves); Arnett, Ch. 6;  

 Team 1: Read Arnett  Ch. 7 and facilitate  class discussion;  

 Due in class: Topic for  archival/document  research project .                                              

 Tues PM: library research.  
 Thurs AM: Readings due: Krakauer, Into the Wild; 
 �/�L�J�K�W�I�R�R�W���´�7�K�H���+�L�V�W�R�U�\���R�I���R�X�U���$�P�E�L�Y�D�O�H�Q�F�H�µ�����H-reserves);   
  �%�U�L�Q�J���W�R���F�O�D�V�V�����D�U�W�L�F�O�H�V���I�U�R�P���7�X�H�V�·�V���O�L�E�U�D�U�\���Y�L�V�L�W�� 
 Fri, 5pm in ANGEL db: Writing Log #2 on Into the Wild  
 
 
4) Week 4, February 11-15   Physiological Development; Gender; 
Gender Roles 

Tues AM: Reading due: Arnett, Ch. 5 (1 st half OR 2nd half)  

Team 2: Read Arnett  Ch. 2 and facilitate  class discussion; 

Tues PM: Handout: Thesis, claims & evidence assignment. 
Thurs AM: Reading due: �ƒ bring in schol. article about 

 eating disorders in men; �‚  bring in articles about eating 
 disorders in women;  

 
  

** e-reserves: go to http://sciencelibrary.stlawu.edu/  
then click on PSYCHOLOGY, then und�H�U���´�I�L�Q�G���F�O�D�V�V�µ���� 
click on our class. the Password (you will only need it  
the first time) is    moods189 
 
 
 
5) Week 5, February 18-22   Continue: Gender; Schools and Peers  
 Tues AM: Reading due: Milner, Intro from Freaks, Geeks and Cool Kids; Danesi, Ch. 2,  
 The Emergence of Coolness (both on e -reserves)  

 Team 3: Read Arnett  Ch. 8 and facilitate  class discussion; 

 Team 4: Read Arnett  Ch. 10 and facilitate  class discussion; 

Tues PM: Library day. Finalize surveys and interviews.  

Due Wed, 5pm, ANGEL: Thesis and Claims for Film Project.  

Thurs AM: catch-up day. focus where we need it.   
 

 �<�R�X���V�K�R�X�O�G���E�H���U�H�D�G�L�Q�J���\�R�X�U���´�*�L�U�O�V�·���)�H�X�G�L�Q�J���/�L�Y�H�V�µ���E�R�R�N���Q�R�Z�� 
 
 

www.fredflare.com/diary/nancy/book.jpg 


